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&UST STAND WITH PALESTINE

us GAMPAIGN FOR
PALESTINIAN RIGHTS

What does Palestine mean for Black America2
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||| | Schools, she also coedited the aws

environmental issues, and US policy in the Middle East.

MMMMhmmmmm—muwhmlﬂnh

many connections to US history, and the deep involvernent of the US in Israel. As Palestinian and US
educators, we want to change that

mmmmﬂemmmtﬂdﬁgmam:mmmmamw
age-appropriate information for students of different

ages. Many of us feel we aren’t knowledgeable
enough to take on such a controversial topic

But teaching Palestine is both possibie and rewarding. We hope the units, lessons, resources, and
background materials here will inspire

you to either begin or expand your curriculum on Palestine. And
pleasé contribute your own curriculum, resources. and experiences to this site!

Teach Palestine is a project of the Middie East Children’s Aliance, based in Berkeley, California. MECA
Is & nonprofit organization working for the rights of children in the Middle East by sending humanitarian

aid, supporting projects for children. and educating North American and international communities
about the effects of US foreign policy on children in the regon

lody Sokolower, project manager of Teach Palestine, is a

managing editor of
rad-winning Rethink
in the Middie East (2013)

long time political activist, educator, writer,
and editor. Most recently, she was

Rethinking Schools magazine: at Rethinking
g Sexism, Gender, and Sexuality (2016) and

Jody has taught middle and high school students,
he past eight years, Zeiad and Jody have co-

edited Teaching the Waors

ddition to her seconda school wo i



Naomi Shihab Nye

15 an award-winning poet whoss father was a Pale
Itte was divided between Jerusalem a

and San Antonio, Texas. In Sittis Secrets, Mona, who lives in
America, goes to visit her Erandmaot

her in a Palestinian village in the occupied West Bank. Although
Mana does not speak a shared language with her grandmuther (Sitti in Arabic), they are able to
communicate through Bestures, mu

usi y written and illustrated book about
and her grandmother.

stinian refugeeas a teenager her

a loving relationship between a chiid
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_ mpact of the wall and all that it brings,
|1 Buns and tear gas canisters. His mother's

Amahl Bishara's The Boy ond the Waoll wiitten Frgind and Arabic.
refugee camp near Bethlehem

built a huge concrete separation wall (calied an
| Archbishop Desmond Tutu, among other). In a rhythmic speak-and respond structure modeled on
|| Margaret Wise Brown's The Runaway Bunn

is about life in Aida, a Palestinian
whinre the lives of Palestinians were turned upside down when lsrael

aporthesd wall by former President limmy Carter and

y. & Palestinian child talks with his mother about what he can

Including soldiers with
TEsponses underscore her love for him and Palestinian

of Palestinians under occupation. For

|| do to help his Community overcome the |
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Elizabeth Laird’s A Littie Piece of Ground is

particularly good. It is set in Ramallah, just north of Jerusalem
in the occupied West Bank After a bombing in Israel, Ramallah is under a strict Israeli curfew and people
are prevented from leaving their homes

for days at a time. The main character, Karim, is a 12-year-oid
boy from a Muslim family who lives in t
Christian family and i

efugee camp
t piece of ground near the refugee camp. It is filled with the
rubble of demolished buildings, but they th

ink they can convert it into a soccer field. The three boys do
exactly that by hauling rocks and rusty machinery to one side of the plot of land. They discover a car
buried under the rubble and

convert it into a den. One day, while the three boys are playing soccer with
boys from the refugee camp, Israeli tanks roll into their soccer field and the boys take off for safety.
However, Karim sprains hi,r._.._a_ 10 |
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07 both the

Patestinian neople and the L2 a6l peopie
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Canadian author Anne Laurel Carter

wrote The Shepherd’s Granddaughter after
Palestine. Amaniis a young girl who

living in both Israel and
lives with her extended family in a West Bank village and wants to

follow in the footsteps of her grandfather and become a shepherd. She and her family experience
terrifying situations when a group of illegal Jewish settlars occupy a hill overlooking the village. Under
the protective eyes of Israeli soldie rs, the settlers Poison Amani’s sheep; destroy her family’'s ancient
olive, fig, and leman trees; appropriate their land and water sources; and threaten villagers with death if
they do not leave their land. Amani observes the demolition of haer house by an armored Caterpillar
bulldozer and the arrests of two clo

¢ family members: her father, when he returns home to find his



| mm at its Nexus with Israel and Zionism !
‘Antisemitism

lﬂmmﬂmﬁw&mmm“mmﬂmwm
and feelings about Jews, hostile behavior directed ogainst Jews, and conditions that discriminate against

mmmmnmmmwmmmmmtmmmmmww
life.

Uniting all of antisemitism’s strands is a persistent demonization that casts Jews not only as “others” '
lie., as intrinsically different or alien) but

There are multiple reasons that people
does not necessarily reflect specific ant
and conditions. For example,

Ideology, of which Zionism is

also as irredeemably threatening and dangerously powerful,
may have for opposing Zionism and/or Israel. Such opposition
i-Jewish animus nor purposefully lead to antisemitic behaviors
someone might oppose the principle of nationalism or ethnonationalist

created inequality and/or led to exile). Indeed, there are Jewish anti-Zionists who hold ethical and

. religious convictions that Oppose a Jewish state. None of these motivations or attitudes toward Israel
il and/or Zionism necessarily constitute antisemitic behavior as troublemakers, shysters, capitalists,

anarchists, communists, sexual degenerates, etc. The elements that make up antisemitism derive from
various historical conditions, ' L i

standing and addressing antisemitism is im
T struggle against all forms of oppression.

portant in its own right, and it is a critical part of the

y emerge from indifference,

stereotyping, or the rejection of
se they are held by Jews. It i



The second section of the book focuses on Barakat's memories of life as a refugee and then undes
occupation from the ageof3to 7 Presumably she drew on family members recollections to augment
her own early childhood memories because the descriptions are very detailed. She describes how

frightening the war is and what it was like to flee from her home and be separated from her family for 3
while. She describes her family’s life in a refugee camp in Jordan and their return to their home on a hill
near Ramallah in the West Bank_ Because it is |

In the center of an Israeli training ground, they are not

allowed to leave the house during the day. Afraid for her children’s satety, Barakat's mother takes her
children to live in an orphanage, where she finds work

Poetry
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the flag of childhood

“Thas collecuon of poem -~ 1~
~ 4 miracle of e .~
- - Karen Hease

welected by naomi shikab nye

Nye edited Flag of Childhood: Poems from the Midale East. The poems in this volume, written by poets
from 14 countries, including Palestinians and Jewish Israelis, explore and honor daily life in the Middle
tast, and lifte for Middle Eastern immigrants and their children in North America.

reagers a beautifully worked window

The collection offers
Of dramatic cultural and religious hist

into what Nye refers to in the introduction as a complicated center
ary.
The revered Palestinian writer an

his compelling poetry captures lif

d prolific poet Mahmoud Darwish wrote primarily for adults. However,
was formed, through exile and

e for Palestinians, from their forced dislocation when the state_nf Israel
occupation, and many of his poems can be shared with intermediate
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 1eman Arob

| You hove stolen the orchords of my oncestors
And the land which | cultivated

Along with my children

And you left nothing for us
Except for these rocks.

50 will the State toke them
As it has been soid?/

Some Final Thoughts

&

U.5. media coverage of the Middle Fast i frequently Israel centric and does not explore the enormous
financial support that the United States

provides each year to lsrael and its occupation of Palestine.
When this is coupled with a sometimes virylers - Miyshm and anti-Arab feeling in many parts of the
country, it is incumbent on educators to take a role in unpeeiing these biases and encouraging students
to think critically about human rights in Palestine/ier

ael There is no question that reading books about
contemporary Palestine and the

Israeh occupation may raise conflicting points of view, but that is part
of supporting students to become critical readers,

thinkers, and. hopefully, activists in support of justice
and ppace,

1I.III'...; | m‘
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COMIMmUunImy actimst 10l Rethin [ ! { i | i dinian woman s East
IBFLUSaIEm he ghbhod TeTaTh A 74 " ! i i [ L i Aal= ] it &4 in the morn ng,
cuffed and blindfolded. and taken | engt! 1¢ gart - y A 1 was arrested and detained
because he rushed to his mother's defenc i W | I iren return nome. U"Il-?':,.r are
piten on house arrest for months. Many of these childre Now the erfmects of trauma: bedwetting,
Mgntmares, depression, As a result of their incarceration and house arrest, they lose valuable time at

school, and many drop out as a result

This is just one example of the impact of Israel's occupation of Palestine, but it's one that moved us
deeply. When the United States was about to invade Afghanistan and again in the lead-up to the war
against Iraq, Rethinking Schools argued that these were situations of such magnitude that educators had
a moral and an educational responsibility to speak out. We think that Palestine is just such a situation.
We've had long discussions about what that means for us as educators. One important piece of that

responsibility, we believe, is joining the movement to boycott, divest from, and sanction Israel (BDS) for
its denial of hurman rights to Palestinians.

What is BDS?

The BDS movement was launched in 2005, with a call from 170 Palestinian civil grganizations, including

teacher and other unions, medical associations, and religious and humanitarian organizations. Appalled

at the separation wall Isrzel was building through ocoupied Palestine and frustrated by the inability of

the United Nations to hald Israel accountable for piﬂiatlng dozens of resolutions upholding Palestinian
LAl Il'.ll .



End its occupation and colonization of all Arab lands and dismantie the separation wall.

Recognize the fundamental rights of the Arab-Palestinian citizens of Israel to full equality.

Respect, protect, and promote the rights of Palestinian refugees to return to their homes and
properties as stipulated in UN Resolution 194

In the beginning, the idea that individuals, organizations, and governments around the world would
understand the role of Israel toward Palestinians as a colonial occupation seemed far-fetched. But just
a5 the movement to isolate South Africa grew slowly from a small base, the BDS movement has
gradually expanded and become part of an international sea change in understanding the role of Israel
and the situation of the Palestinians Israel’s cyciical violent assaults on the besieged people of Gaza
have horrified people around the world So have images of e separation wall snaking through
Palestinian lands, separating villagers from their olive Fieide and children from their schools. And, as the

number of illegal Israeli settiers in occupied Fast lerusatern snd the West Bank has climbed to more than
500,000, the country’s expansionist aime have become clearer

Meanwhile, organizing by Jews who support Palectinian b rghts individually and through
organizations like Jewish Voice for Peace and the International lewish Anti Jionist Network, rebuts
clalms that criticism of Israel is anti-Semitic (Zionism, which began in the (ate 19th century as a
movement for the establishment of a Jewish state in Palestine todkay means the support of Israel as a
||| lewish state~and often its expansion 1o | ast Jerusalern. Gaza and the West Bank as well,)

H‘l,ﬂﬂ past few years, the movement to pressure lirael through boycotts, divestment, and sanctions has

’ 5m In the United States, particularly in church organizations and on college campuses. The
|| Presbyterian Church U5 A. voted to divest from Caterpillar, Hewlett-Packard, and Motorola because of
eir role in the occupation
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|| Nfter describing the impact of the oce
| explained: “l don't want to say what

South, According 10 Jesse, "To hear from the older activists that life for Palestinians under
was more oppressive than Jim Crow—that was life-changing ”

Jody Sokolower spent two weeks in East jerusalem last year, interviewing Palestinian children, their '
parents, and community activists. *| warted to focus on the impact on children and education,” she g
says, “so | looked at the Silwan neghborhood, where residents experience daily house demolitions, |
evictions, more and more Israel settiers (many from Brookiyn], constant arrests, and lack of basic
services. Children suffer the worst | didn’t meet 2 boy over the age of 8 who hadn't been arrested at

least once. And | met 3 teenage girl who didn’t speak for a year after her family’s home was demolished
before her eyes ”

Phere is 3 severe shortage of classrooms for Palestinian chadren in Fast Jerusalem: schools in Gaza suffer

from the effects of Israel’s 2014 attack: and the comtewsmg vege And then there's what Palestinian

children are allowed to learn Teachers in £ast jerusaiess aod within lsrael’s 1948 borders are forbidden
to mention Palestinian history o

culture Just ac childres = colionized lamaica and Nigeria were taught
only British history, Palestinian children are iaught ordly kraef history (see “Education Under
Qecupation. Fast berusalem”)

Palestine Solidarity for k.12 Teadhers ?

A few months ago, RS editor Alam Sanches avked Pl
author of The Battle for Justior in Palestine

American scholar/activist Al Abunimah,
should we support the BDS movement »

K17 tearheny Mave w0 much eise to worry about. Why

implicated in what'
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ons the world, including the British National Uriion of Teachers. the Comnecticut  the:
AFLCIO, and the Queber Confederation of Nation3l Trade Umions, have endorsed B80S and made it part
iﬂ”mHWM-ﬂﬁmﬁnw-ﬂ.“

unions in the United States to take 3 similar stance N

Divisive or Strengthening? &

“mmﬂum,mmmummmmmmm

Palestine will divide and weaken our movemer Wiarte | other Gog i faced similar criticisms when he
spoke out against the war in Vietnam He responded fx—uashy “egprstice anvywhere is 3 threat to justice
averywhere " Like King, we believe that when we iake priscighed stands and connect issues, we build a

stronger movement

An example of how international solitiarity (ae ctrongthes sesesenrs smerged from Black Lives Matter
Buring the demonstrations in berguson Wissour ower She gl killeg of Michael Brown in August
2014, When news reports revealed that the 1em ga: «anenes: aed By police to disband protests in

~ Ferguson were the same ar those used by lnrael soldhe: = Faest e and 2alestinians tweeted advice

| 80 dEMOnEIrators in Missour - il wass ar iImpetus 1o bultd tedges, svhange wisits, and make

"‘W\Imm;. As the Black Solidainy Maemen witt Palestes wys

1
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.-."mm directed agains! s from numerog: ot bz o Buchk ife o sroel’s brutal war on Galo
1:3::'1 ant mim the West Bank - slrengthened resfless s and wint struggie have emerged between our
' BATS. . . We urge peopie af conscience to recagnis e atvuggie for Palestinian liberation as o
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- belongs in your classroom. It belongs to every one of your students. Everyone has the right to the real

" story of sacial justice, of this democracy, of the ways history continues to leave its mark at the individual

Garayio-Tudryn is a school counselor ot o dual-longuoge elementary school in North Caroling. She is also
a member of the Teaching Tolerance Advisory Board.

7. Checking Yourself for Bias in the Classroom (Articke and Teaching Resource)

SOURCE: Learning for Justice

Checking Yourself for Bias in the Classroom:
Unconscious bias can shape the responses of even the

most well-intentioned educators. But you can
check yourself—one teacher shares how.
By Ellen Fracassini
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10 2 student’s behavior can be helpful in determining the most appropriate response in that moment,

lﬂﬂmﬂlmmme-mwmwmehMMﬁMQ :
initial evaluation of a situation is a reflection of my own expectations rooted in bias, a judgment of the
student’s behavior or a response that is appropriate to the situation at hand.

In this sense, I'm able to more accurately understand my own intention in redirecting a student. | ask: Bl

* Me - Am | the only person bothered or distracted by this behavior?
* They - is the student’s behavior distracting them from the task at hand?
*  We ~Is this student’s behavior distracting to a larger group/the class as a whole?

Here's a more specific example: A student is constantly drumming his fingers on his desk and bobbing
His head to his beats. This gets my attention and seems like  distraction. Consider:

* Me-Am | the only one bothered by his drumming and moving?

* They - Is his behavior distracting him from working? Is it a habit he does without realizing? Does
this actually help him focus?

*  We - Does the class notice? Are the people around him distracted?

If ''m the only one bothered/distracted, the student in question is working and others around him are
unbothered, | move on,

) This technique helps you weigh your purpose in calling attention to something otherwise innocuous
-against the potential effect of your calling a student out. While your intention may be to redirect the
student to an ideal classroom behavior that appears more focused—or rather, meets your vision of what
 focus looks like—the impact varies. You may be passing a judgment that erodes trust or creating a larger
raction to students who were otherwise working diligently. Or, at the very least, you may be
ng the learning process for your student.

wﬁﬁe_-mme, of course. There are times in class when I've run through this in mp.mimf and iaas
nined that the behavior is, in fact, disruptive to the student in quﬂﬁtm.ur-m_'m_ar#:m s

There are many ways to validate and redirect with low intervention,




Myths database

Tired of all the propaganda and disinformation
on Palestine?

Explore our myths database, where you you will
find a cortinuously updated list of some of the
most prominent myths and talking-points
related to the Palestinian question, as well as
their debunking

&

Rainbow washing Folestine reading st Polestine FAQ
From appeals to Expand your knowledge on all Need a quick answer?
Environmentalism 1o claims of things  Palestine  with  the
WOMen empowerment  leam Decolonize Palestine reading list Our Palestine FAG conltains
“about the myriad ways in which answers to the most commonly
Israel seaks 1o improve its dismal

asked questions regarding the
Palestinian question

VISIT WEBSITE: httgs:,{{deculunizegafestine.com{

9, Teaching Palestine/israel: Ao Multiple Narratives Approach (Online Curriculum Resource)
SOURCE : TeachPalestine.org (Y

‘iler.nmme:n!:i@d_ by Harsha Walia @Hars haWalia

A Multiple Narratives Approach
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Perspectives” for Or. Shoman's description of how this curriculum looks in the classroom.

o _1_
Introduction 3
hfmmnm.medwwrMMMmymmfmhumm

applications with me. Here is part of what she wrote:

| was assigned a Palestinian history teacher when | entered high school, and | quickly came to

realize that there was more to being Jewish than | knew. Through our Palestine-
exposed to perspectives that made

dle East. This epiphany not only

Israel unit, | was

clear that Jews share responsibility for the conflict in the
challenged my perception of Jews as perfect, it also made

me curious to learn more. Instead of assuming my tolerance of other religions, | became

motivated to understand the diversity around me. | decided to make high school the grounds

for my investigations. | sought out people with different backgrounds and cultures from my

own, My closest friend is Iragi, By asking questions, thinking twice, and listening attentively to
other people’s opinions, | have been able to

shed some of my ignorance. The experience has
been liberating,

. using biased materials.
~ from an outside organi
MMmus outside sou

- I have been accused of
or their families, but

um has been vetted by
office of education.

om my students

zation. Because of these accusations, my curricul

rces at the request
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criticism. It allows educators opportunities to teach students both historical content and
important historical thinking skills

The rationale behind multiple narratives is the attempt to balance the idea of history as a 3
discipline based on facts with the idea of history as a collection of human experiences and :
memories based on a person’s own perspective. Students are presented with historical facts

and also exposed to various Palestinian and Israeli perspectives and narratives about those

events. The idea is to keep students open to outcomes. Although there are definitely historical

facts | expect students to learn, | don’t dictate conclusions. The multiple narratives approach

Creates opportunities for students to synthesize the facts with different perspectives and

narratives, and come to a truth or multiple truths about the conflict.

Although this often challenges students with ciose ties to the region or strong opinions, my

experience is that they grow as much or more than other students. For example, here’s an

excerpt from a thank you letter one of my 10th graders wrote several years ago:

You have inspired me in 50 many ways and broadened my perspective immensely, especially

when learning about the Palestinian-israeli confiict Going to a Jewish school for nine years, |
didn’t even know Palestinians refer to Israel’s independence as the catastrophe and | was
shocked to hear this, | really am glad, though, that | learned a lot more about the conflict from
multiple perspectives. This unit taught me about the other side | had never
showed me how no one is innocent and both sides need to make sacrifices to move forward. |
will not stand by as either side abuses people’s basic rights. One of the most important things |
will take away from your class is that in the end we are all human and despite our differences
. weall deserve our natural rights and be treated with dignity,

learned about and

Teaching about this conflict can be done. And more importantly, a justice-based approach can
used. As challenging as this can be, the reward is seeing stude

_ _ nts flourish as they think,
N, and engage. They will come in to talk between classes and during your off periods
¢ they are 5o perplexed by the situation, :

and you will feel validated that you have
@ sense of urgency and humanity in them. The potential for high levels of student

......



Uniting all of antisemitism’s strands is 2 persistent demonization that casts Jews not only as “others” |
(i.e., as intrin sically different or

alien) but also as irredeemably threatening and dangerously powerful,
There are multiple reasons that

people may have for opposing Zionism and/or Israel. Such opposition
does not necessarily reflect specific anti-

- 5omeone’s personal or national experience may have been

adversely affected by the creation of the State of lsrael (e.g., Palestinians for whom Zionism/Israel has
created inequality and/or led to exile). Indeed, there are Jewish anti-Zionists who hold ethical and

i religious convictions that Oppose a Jewish state. None of these motivations or attitudes toward Israel

| i and/or Zionism necessarily constitute antisemitic behavior as troublemakers, shysters, capitalists,

i anarchists, communists, sexual degenerates, etc. The elements that make up antisemitism derive from

||| verious historical conditions, and in our tutment time combine to form pejorative claims that include

'.'l-;:. .’|:' _: ‘religion, race, culture and politics. They portray Jews as secretive, mani

' hﬂmﬂm and addressing antisemitism Is important in its own right, and it is a critical part of the
' struggle against all forms of oppression.

ectives and interests because they are held by Jews. It is even possible to engage in
behavior, or to promote antisemitic conditions, without holding expressly prejudicial
._Jm;MMmames,mlmmnhbmmmmnﬂmﬂm-mmﬂam Dosit

in Jews or Jewish institutions, e e :




Historically, and especially since its establishment as a state in 1948, Israel has served as one expression
of Jewish national identity. Zionism is a political ideology that says the Jewish people constitute a
modern national collective. During the 20™ century, Jews in many European and Middle Eastern
countries were assaulted, oppressed, and economically deprived, culminating in the murder of
6,000,000 Jews in the Holocaust. This led most Jews worldwide to embrace Israel and Zionism.

'
As a sovereign state and a member of the United Nations, lsrael has the rights and responsibilities of
other sovereign states. It is subject to praise and condemnation, support and opposition, according to
the expectations and provisions of its international and domestic relationships and obligations. Zionism
asserts that the Jewish people should be able to exercise self-determination in their ancestral homeland.
Beyond this core affirmation, the word Zionism often means different things to different people, and
should therefore be used with precision. There are numerous vareties of Zionism and many attempts to
appropriate the term in service of a particular political perspective

Zionism makes no judgment regarding the justice or wisdom of particular Israeli governmental policies
(e.g., Israel’s precise borders or the character of its democracy)

_H @ person identifies as a “Zionist,” suth association does not entall corte blanche approval of all or even
/any policies or politics of a specific Israell government. Similarly, “anti-Zionist” is not an appropriate

i I'|u|u'|'|' label for a speaker merely because he or she opposes specific Israeli policies.
ARSI

l'ﬁ\nl'l_ i n of Israel and Zionism:

II|'||"|||| IIIIII|IIII I III I|

:pf;ionism and lsrael, opposition to Israel’s policies, or nonviolent political action directed at
ISI'IEI and/or its policies should not, as such, be deemed antisemitic.

||| ,ml,“" - mﬁmﬁmmmi“mmmnmﬂmﬁmdmmisdan;emusanmanvlwels.u
! Ullhlull.'apwﬂ ntian from bona fide antisemitism, infringes on the principle of freedom of exms;ion and
i '|'| s ructive dialogue and debate among people with differing m ;



There are multiple reasons that people may have for opposing Zionism and/or Israel. Such opposition
does not necessarily reflect specific anti-Jewish animus nor purposefully lead to antisemitic behaviors
and conditions. For example, someone might oppose the principle of nationalism or ethnonationalist
ideology, of which Zionism is an example.” Someone’s personal or national experience may have been
adversely affected by the creation of the State of Israel (e.g., Palestinians for whom Zionism/israel has 3
created inequality and/or led to exile). Indeed, there are Jewish anti-Zionists who hold ethical and

religious convictions that oppose a Jewish state. None of these motivations or attitudes toward Israel

arid/or Zionism necessarily constitute antisemitic behavior

When is criticism or opposition to Zionism and/or lsrael antisemitic?

All claims of antisemitism, like all claims of discrimination and oppression in general, should be given
serious attention. Arguments that claims of antisemitism are always or primarily too
criticism of Israel or opposition to its policies often justify the dismissal of Jewish concerns, allowing

even serious cases of antisemitism to go unchalienged. In particular, antisemitic speech or conduct is
not insulated simply because it styles itself as “criticism of Israel ~

Is to suppress

Whether or not speech or conduct about Zionism and Israel is antisemitic should be based on the
standards for speech or conduct that apply to antisemitic behavior in general. Thus, it is antisemitic to

|| promote myths, stereotypes or attitudes about Zionism and/or Israel that derive from and/or reinforce
it antisemitic accusations and tropes, These include:

T Characterizing Israel as being part of a sinister world con
|| | economy, government or other financial, cultural
it ; . Indiscriminately blaming sufferi

. spiracy of Jewish control of the media,
{itiAl or societal institutions;

Nng and injustices around the world on 3 Jewish conspiracy or as
the maligning hand of Israel or Zionism. 3

i | Holding individuals or institutions, because they are lewish, a priori culpable of real or imagined
|| : Wh;-mﬂmm by Israel. &
* | Considering Jews to be a priori incapable of setting aside their affini to the Jewish
2 anci/or Bsrael, 2 ity/loyalty Jewish
wdmm:mxwahwmyufmmw}mmwg reeived as h
00 critical or too favorable) on Isragl. & perceived as
el T e T '
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discriminatory behaviors directed toward Jews — in word and/or in action, that harm Jews — and

significantly impede their ability to participate as equals in political, religious, cultural, economic, or
social life.

7 'ﬁ‘uh paper was drafted by the Nexus Task Force, which was a project of the Knight Program on Media

artd Religion at the Annenberg School of Communication and Journalism at USC, examining the issues at '_
the nexus of antisemitism and Israel in American politics.

* For the purposes of this paper we are using the term “antisemitic” and "antisemitism” to refer to all
forms of anti-lewish behavior. We also use “antisemitism” (without a hyphen) to emphasize that there is
no ideology of “Semitism” that antisernites Oppose = antisemitism is not, for example, hostility towards
speakers of Semitic language groups For the purposes of this paper we are using the term “antisemitic”
and "antisemitism” to refer to all forms of anti-Jewish behavior. We also use “antisemitism” (without a

hyphen) to emphasize that there is no ideology of “Semitism” that antisemites oppose —antisemitism is
not, for example, hostility towards speakers of Semitic language groups.

| Pgpe “5kin in the Game” by Eric Ward for an articulation of the ways in which antisemitism animates
|| white nationalism.
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g in North America and Europe: “Netanyahu still has his
pets around the world, the press, entertainment industry, key

“Zionist Entity” (Israel) for the Coronavirus and a collaboration

French lewish billionaire. httn;:{.{aima;ﬂar-dz.ccm{?gﬂ@?

K base icy Research showed “almost eighty percent of i
Hicated that “they have felt blamed by non-Jews, at least accasionally, for the actions of
ment, purely on the basis of their Jewishness.” e
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